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Increasing trust in information among high school students

Methodology and Stages of Conducting
Empirical Research

The experiment had a complex, multi-level
structure. To determine, confirm, or refute the main
idea of the research regarding high school students'
readiness to put effort into verifying received infor-
mation, we conducted a survey in several stages:

Stage 1. Development of the questionnaire
and consultations with specialists from the Educa-
tional and Scientific Institute of Journalism at Taras
Shevchenko National University of Kyiv regarding
the preparation of empirical data and the metho-
dology for conducting field research.

Stage 2. Conducting the survey
classes.

Stage 3. Processing the survey results using
content analysis.

Stage 4. Conducting expert interviews and
expert analysis of the survey results.

Stage 5. Conducting the pilot training "Don't
Get Lost in the Information Space.”

The first block of questions in the question-
naire, presented for general acquaintance, directly
related to the media literacy of the audience. These
guestions aimed to determine the general level of
trust that respondents had in various sources and,
consequently, their tendency to engage in the mass
communication process, either consciously or uncon-
sciously, through the implementation of commu-
nication technologies. Important questions that

in nine

through media literacy training”

allowed us to understand the media preferences of
the audience were those that revealed the specifics of
communication in social networks and, in general,
identified the priority sources of news among
teenagers (figure 1).
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Fig. 1. Sources of information in the adolescent audience

According to the results of the aggregated
data, it turned out that 59% of respondents prefer
communication in social networks, while traditional
media are almost not the sphere of interest of young
people. |1 was surprised by the relatively low
percentage of parents and friends as sources of
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information. A similar situation can be observed in
the answers to questions about the sources used in
the preparation of creative works. In this case,
the percentage of use of online resources is even
higher — 71%.

The second set of questions was about self-
assessment of students' own level of media literacy
and critical thinking (figure 2).
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Fig. 2. Self-assessment of the level of media literacy

There is a group of passive students who are
not interested in the news and are generally not
interested in self-development. At the same time, it
should be noted that a fairly large percentage of
students are familiar with the basic techniques of
verifying information and we can assume that it is
this conscious group of high school students who are
willing to develop their skills in terms of approaches
to verifying information for reliability.

In the context of self-assessment, we were
interested in finding out how often students scroll
through news feeds (figure 3).
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Fig. 3. Self-assessment of how often you watch the news
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From the data shown in figure 3, we can
conclude that the participants of the experiment are
quite active in checking the news on social networks.
We cannot say unequivocally that this situation is
permanent, or that it is formulated under the
influence of the war and the direct immersion of
each student in the events. Also, we cannot predict
how the interest in regular news monitoring among
high school students will change after the end of
the war.

In addition, the questionnaire contained
questions that determined whether students had been
influenced by fake information over the past three
months and whether they had generated and
disseminated fakes themselves. The answers to these
guestions were of the same type, but there was an
opportunity for additional insight into whether the
students were willing to knowingly spread
misleading information among their friends.

Questions: "Have you encountered fake
information in the last three months?", "Have you
spread fakes in the last three months?" (table 2).

Table 2
Fake in the everyday life of high school students
Questions Yes No

Have you encountered fake

information in the last three 106 70
months?

Have you been spreading 164 12
fakes in the last three months?

This group of questions partially goes beyond
the basic conditions of the experiment, but thanks to
them, we can structure the probable consequences
due to the reluctance / lack of time to check the news
received, because according to the data obtained, we
have 60% of respondents who have encountered
misleading information recently.

From the point of view of our survey, the most
important is the block assessment of the sources of
information most often used by high school students
(table 3, figure 4).

Table 3
Assessment of the level of trust
in sources of information
Categories 112 ]3] 4 5

Teachers 3 2 8 | 78 | 85
Parents 10| 5 5125 | 131
Friends 5118 | 7 | 18 | 101
Social media 18| 9 | 20| 32 | 97
Mefna (television, 4 112 05| a4 | 21
radio, press)

Virtual a_nq gaming | o | e | 74 | 30 | 11
communities
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Fig. 4. Diagram for assessing the level
of trust in sources of information

Students were asked to rate in increments from
1 to 5 how much they trust a particular source of
information (for school from 1 to 5, where 1 — do
not trust, 5 — trust the maximum).

The results showed a high level of trust in
information received from parents, friends and social
networks. The level of trust in the news reported by
teachers is rather high, but such data makes us think
about the need to establish communication between
teachers and students about topics that go beyond the
exclusive discussion of the lesson. In this case,
teachers can potentially approach the category of
"friends" in terms of trust as a source of
information. It is disappointing that more than
50% of the audience has the maximum uncon-
ditional trust in news from social networks,
although it is this source that requires the most
careful information consumption. Instead, | was
pleasantly surprised by the level of critical
analysis of the information disseminated through
the gaming community.

Larysa Kuzmynets's expert analysis confirms
the hypotheses about the need to develop critical
thinking in high school students: "For a modern
person, the ability to critically perceive information,
to be able to analyze it is one of the most valuable
competencies that allow you to adequately perceive
the world around you and make the right decisions".
And the Dialogue Gymnasium in Kyiv is interested
in developing critical media thinking skills in high
school students.

In the Review of the research, Tatyana Ivanova
noted the prospects of the work: "The possibility of
deepening some issues or additional research for a
more complete understanding of practical aspects.
In particular, the development of the direction of
research, which can be traced from the results
of the questionnaire, is of great interest. Namely, the
guestion of why some teenagers deliberately spread
fake news among their friends and on social media
pages".
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4.4. Training's development & a Pilot
Project's implementation

The basic criterion for building trust in the
source is the quality of the disseminated information.
We highlight the following factors of quality infor-
mation based on professional standards of jour-
nalism. These are: accuracy, timeliness, comple-
teness (coverage of all points of view on the event),
consistency (correspondence of the display of the
fact in different sources and in the time dimension).

During the preparation of a fake message from
a Telegram channel, which the experiment parti-
cipants were to analyze, we deliberately distorted
most of the quality dimensions of the information. It
was important for us to see whether middle and high
school students consider contexts or take information
that directly affects them as axiomatic.

Currently, scientists highlight eight aspects of
the relevance of media education for forming a
media-literate personality:

— "The high level of mass media consumption
and the saturation of modern societies with their
products;

— the ideological importance of the media and
their influence on the audience's consciousness;

— the rapid growth of media information, the
strengthening of mechanisms for managing and
disseminating it;

— the intensity of media penetration into key
democratic processes;

— the increasing importance of visual commu-
nication and information in all fields;

— the need to train schoolchildren/students to
meet modern requirements;

— the accelerating national and international
processes of information privatization;

— the "yellowing" of mass media and the
decline in the overall quality of media production™
[21, p. 14].

After discussions with expert and director
L. Kuzhmynets and considering the above aspects of
relevance, we developed and conducted a training
session in the 7th grade of the Dialogue Gymnasium on
the topic "Don't Get Lost in the Information Space."

The purpose of this event is to acquaint training
participants with professional skills and abilities in
verifying the accuracy of news relevant to students.
During the training, attendees had the opportunity to
change their perspective on the process of information
verification and understand that in just a few "clicks"
they can determine whether a news item is true or
misleading. This is particularly relevant for the
teenage audience, as they are highly integrated into
digital life; therefore, mastering data verification
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tools on various social networks plays a crucial role
in not getting lost in the digital information space.

For the effective assimilation of the material
by the training participants, the most important
information was divided into several blocks: the
sources of information; self-assessment of media-
critical thinking; and self-assessment of the level of
trust in information sources. Each area of study
includes explanations of theoretical features (infor-
mational blocks) and the completion of practical tasks
for better understanding (integration blocks).

The training lasted 60 minutes (conducted
outside school hours) and consisted of several
blocks. Thematically, the blocks are divided into
introductory, concluding, informational, and integ-
rative, each with its own distinctive features. The
introductory block is the time for the audience to get
acquainted with the speaker, regulate the work, and
fully disclose the topic of the event.

The theoretical information used in the
training is based on the analysis of recommendations
from the Academy of Ukrainian Press, particularly
the manuals "Steps to Media Literacy” [30] and
"Media Education and Media Literacy" [20] as well
as on recommendations for verifying information for
accuracy from the article "Influence on Information
Accuracy as a Threat to the Information Space" [2].

Integrative blocks include a series of
interactives that help assimilate theoretical material
and allow participants to practice by completing
practical tasks. Each interactive corresponds to the
theme of one of the areas, improving the assimilation
of studied theory and allowing group work.

This method of material presentation was
chosen because group work creates conditions for
informal and relaxed communication, helping stu-
dents to look at the problem from different perspec-
tives and find numerous development options. The
scripted training is designed for 25 participants, but
with certain modifications to the introductory and
integrative blocks, the audience can be significantly
expanded. Additionally, each training participant can
demonstrate themselves by completing individual tasks.

The entire material presentation was accom-
panied by multimedia slides. Each integrative block
ends with discussion and debate regarding the work
done, helping establish a connection between the
training participants and the speaker, discuss
problematic issues, and find diverse ways to solve
them. At the end of the event, additional time was
allocated for questions from the training participants.

It is also worth noting that during the event,
the speaker can continuously analyze feedback from
the audience, form a model of their listeners, and
determine the focus when presenting the topic.
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Atthe beginning of the event, a survey and
introductory sharing are conducted to determine the
activity and awareness of the participants regarding
information verification methods. At the end, a
survey determines the effectiveness and efficiency of
the material presented.

Conclusions

In the preparation of our scientific research,
we conducted a detailed analysis of the key terms
and concepts that reveal the scientific understanding
of the phenomenon of trust in information sources.
The main terms in our work include media, media
literacy, media dependence, media education, media
consumption, and social media. We also proposed an
original explanation for "deviant behavior under the
influence of media.”

We find the usefulness of our survey at least in
the fact that it allowed student participants to view
themselves from a different perspective and
independently understand how dependent (or not)
they are on media and how ready they are to take
steps to improve themselves regarding the veri-
fication of information for accuracy. The conclusions
drawn by the survey participants give us grounds to
assert that the surveyed classes have a sufficient
level of media education and media literacy, as well
as their readiness to self-improve and help their peers
understand their immersion in the media and
communication environment.

No survey results will change the general
audience's attitude towards the internet, television,
and social media interactions. We all need to make
efforts to avoid psychological trauma from the vast
array of diverse information. Only our conscious
efforts and actions will help each of us develop
personal media literacy.

Now of final editing of our scientific work, an
event occurred: in the Belgorod region (Russia), an
IL-76 transport plane crashed or was shot down. The
reactions of high school students ranged from trium-
phant remarks to despair when unofficial information
about the presence of Ukrainian prisoners on board
emerged. Throughout the day, students generated
many versions in their discussions; this was faci-
litated by social networks, which spread completely
opposite information and various conspiracy
theories. Thus, we witnessed a situation where both
theoretical insights and experiments were confirmed
by discussions of an extraordinary event. Conseg-
uently, we can once again emphasize the relevance
of similar studies.

The training "Don't Get Lost in the Information
Space" is designed for 25 participants, with the
possibility of modifying the material for a larger
audience. Overall, the event is beneficial for middle
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and high school students who strive to develop critical
thinking and learn to easily and quickly verify
information for accuracy. Visualization methods, group
work, and discussions are used during the training to
present and assimilate the material. This format helps
participants acquire theoretical and practical skills in
verifying information and creates an informal atmo-
sphere where teamwork and individual perspectives are
important. After listening to the material, the training
participant should acquire basic skills in verifying
information for accuracy.

Studying such a relevant issue within a narrow
consumer audience (high school students of the

Dialogue Gymnasium) allowed the administration to
understand the average level of media literacy and
critical thinking of the senior students. It also
enabled them to form a continuous case for periodic
training sessions on "Don't Get Lost in the Infor-
mation Space"; the pilot training was conducted by
us in January 2024. The gymnasium generally shows
a high interest in forming a conscious citizen of
Ukraine not only through the classical educational
process, a series of projects under the auspices of
UNESCO, and constant communication with
students but also through training sessions aimed at
personal development.
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Jleca I'opooenxo,

O0OKMOPKA HAYK [3 COYLAbHUX KOMYHIKAYIl, npogecopka,

Kageopa coyianvrux KomyHikayiti, HaguanbHo-HAYKOSULL IHCMUMYM HCYPHATICMUKLU,
Kuiscoruii nayionanonutl ynisepcumem imeni Tapaca Llleguenka

€gzen llumbanenxo,

KaHOUOam HAYK i3 COYIANbHUX KOMYHIKAYIU, OOYeHm,

Kaghedpa pexiamu ma 368'13Ki6 3 2pOMAICHKICMIO,

HaguanbHo-HayKosuil iHCmumym HcypHanicmuxi,

Kuiscokuii nayionanvuuii ynieepcumem imeni Tapaca Illesuenxa

Mapin Ilumbanenxo,

Yuenuys, eimnazis "dianoz" (m. Kuig)

Hioeuwennn oosipu 00 inghopmauii cepeo yunie cmapuioi wikou
uyepes mpeHincu 3 meoiazpamomuocmi

Y cmammi docniooiceno, sax yuni cmapwioi wixoau 3000y8aioms ingopmayiio ma 4y 20moei KpUmu4Ho oyiniogamu

HOBUHU, SKI cnodcusaioms. Poszensnymo ennue mediacpamomnocmi ua pigenv 006ipu 0o inpopmayii ceped
CMAPWIOKNIACHUKIG, SKI SUKOPUCMOBYIOMb HOBUHU 3 PISHUX Odicepel — 6i0 COYIANbHUX Mepedxc 00 Mmedid.
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Ilpoananizoeano, HacKinbKu MOI00b CXUNbHA NpUUMamu iHgpopmayito 6e3 cymMHigie ma 4u 20moea po3eUeamu HagUyKu
KPUMUYHO20 MUCIEHHS Yepe3 yuacmy y mpeHineax 3 mediazpamomuocmi. Busueno 6a306i mepminu ma nowamms, a
MAKOoIC BU3HAYEHO OCHOBHI Odicepena inghopmayii ceped cmapuiokKIacHuKie 3a 00nomMozol0 onumyeans. Buseneno, wo
Oinvbuicms CMAPWOKIACHUKIG 3aYiKABNeHT 8 Yuacmi 6 MAKux mpeHineax 071 ni08UWeHHs PIBHA MediaepamomHocmi ma
Camopo36UumKy.

Y ecmammi nasedeno pesynomamu excnepumenmy, nio yac K020 pechoHOeHmam 6yn0 HA0aHo THCMPYKYIi uo0o
MexaHizmie euseieHHs (elKosux HO8UH. 3'co8aHO, W0 nonepeoHbo Ni02oMoGIeHi YuHi KpumuyHiue Cmaeiimscsa 00
iHGopmayii 3 media, coyianbHux mepedc i nogi0oMIeHb 8i0 Opy3ie. [locniddceHHs 6UAUNO, WO piBeHb 008ipu
00 ingopmayii 6i0 6amuvkie cmanosums 75%, modi ak 00 ingopmayii 6i0 opysie — 57%. Oonax nomao 50%
pecnondenmie 06e3yMOBHO OO0GIPAIOMb HOGUHAM i3 COYIANbHUX Mepedc, Xoua came ye 0dcepeiro nompeodye
HAUy8adxiCHIW020 cmasients 00 ingopmayii. 3a pezyrbmamamu onumyeanHs maxodc 3'scoeano, wo 066% pec-
NOHOEHMiI8 PO3MIPKOBYIOMb HAO Garkmamu, 3000ymumu 3 inmepremy, a 90% 20mosi pozsusamu HAGUYKU KPUMUYHO2O
MUCTIEHHSL.

OcHosHi pe3yrbmamu. 6usHaueHo 6a306i mepMinu ma nowamms, 3'5coeano Odcepena ingopmayii cepeod
CMAPUWOKNIACHUKIG (3a OONOMO2010 ONUMYEAHbL); PO3POONICHO MA 3aNnpPONOHO8AHO PeKOMeHOayil aominicmpayii iMHasii
"llianoe" (Kuis, Ykpaina) ons niosuwenus pieHs mediacpamomHOCMi NOMINC CMAPWOKIACHUKIE (HA OCHOBI OQHUX
ONUMYBAHHS); NPOBEOEHO NIIOMHE MPEHYB8AHHA Ol CIAPUWOKIACHUKIE 2imHasii "[dianoe" wodo nompebu Kpumuuno2o
cnputinamms inghopmayii 3 6y0b-saK020 ddrcepend.

ITio uac Oocniodxcenus 8UKOPUCMAHO MAKI Memoou: aHauni3 aimepamypu, NOPIGHAHHA, ONUC, AHANI3, CUHME3,
CmamucmuyHull aHanis, eKcnepmui ORUMYBAHHA, [HMeEP8'to, ONUMYSAHHA, KOHMEHM-AHANI3, eKCNepMHUU aHali3,
abcmpazysanna ma y3a2anibHeHH .

Knrouosi cnosa: oosipa 00 ingopmayii; mediaoceima, mediazpamomuicms,; Odcepena ingopmayii; coyianvHi
Mmepeosici; media;, Mono0b (nionimxu)
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